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Goals

 Understand the similarities between
OTES 1.0 and OTES 2.0

* Be able to identify the “shifts” involved
with OTES 2.0 _ \
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Presentation Notes




OTES 1.0 and OTES 2.0

1
| CHANGE \
Some things remain
the same... [ SAME
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Presentation Notes
Before we jump into the changes, let’s reflect on some of the things that remain the same in OTES 2.0.







Who should be evaluated?

* Any person employed
under a teaching
license and

* Who spends at least
50 percent of the time
employed providing
student instruction
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Presentation Notes
Educators meeting BOTH criteria must be evaluated using OTES 2.0. If an educator holds a teaching license but does NOT spend at least 50 percent of their time employed providing student instruction, they are, therefore, not required to be evaluated under OTES 2.0. For example, an educator who holds a teaching license but otherwise splits their time between a variety of responsibilities, none of which account for half of their employed time providing instruction does not need to be evaluated. However, districts may elect to do so.  As an additional example, if a school or district hires a retired teacher to teach only one period of chemistry a day, this teacher is teaching 100% of their time with the district.  They should be evaluated.

Additionally, this does not apply to substitute teachers, nor did it apply to subs in OTES 1.0.


Are there circumstances when a
district CAN choose not to evaluate a
teacher?

Districts may choose not to evaluate a
teacher who

* has been approved for retirement by Dec.1;

* has been on leave at least 50% of the year;

* instructs less than 50% of their time
employed,;

* s participating in RESA for the first time.
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Timeline

. August 11 — OhioES opens for district set-
up (eTPES is now retired and off-line)

. October 14 — LEA set-up completed
. May 1 - All observations completed

. May 10 - Written report of Final
Summative/Final Holistic Rating to teachers
. June 15 — OhioES closes
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Presentation Notes
Current timeline in place will also be followed by pilot districts.  This timeline is the same for current OTES.


Rationale for Changes

. Educator Standards
Board

. Law
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Presentation Notes
The State Board is required to appoint the following to serve on ESB: 
Eleven teachers from public schools: 1 from a chartered nonpublic school, 1 pre-K, 3 secondary, 2 middle school, 3 elementary, 1 sitting LPDC rep.
Five school administrators:  1 secondary principal, 1 middle school principal, 1 elementary principal, 1 district treasurer/business manager, 1 school district superintendent 
One school board member, 
One parent representative.
Three Chancellor appoints of 3 IHE reps from ed prep:  1 community college, 1 state college, 1 private college.
The nominations for the Educator Standards Board came from teachers’ unions, higher education, and educational associations that represent teachers, administrators, parents and school board members. Membership on this board is voluntary.

Carolyn Everidge-Frey, serves as Director.

The Educator Standards Board has developed state standards for teachers and principals at all stages of their careers, Superintendents and School Treasurers and Business Managers; formulated standards for educator professional development; created a career lattice; defined Master Teacher; created the Licensure Code of Professional Conduct for Ohio Educators (LCPCDE),  and will be monitoring implementation of the created standards, and recommending model evaluation policies.
Most recently the Educator standards board was charged by Ohio Department of Education Superintendent DeMaria to consider updating the current OTES. Through many months of work, revision, more work and more revision, the ESB made their recommendations back to the superintendent. Many of these recommendations have made their way into the law.



Educator Standards Board
Recommendations

» Update OTES rubric

* Embed Student Growth Measures into the
OTES 2.0 rubric

 Embed the Alternative Framework

components as sources of evidence in the
OTES 2.0 rubric
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Presentation Notes
The Educator Standards Board has been a driving force in the revisions to the Ohio Teacher Evaluation System.  Some of their recommendations include:

1. Revising the rubric to improve its efficacy and reframe the evaluation system as a process focused on feedback to promote professional growth.
2. Embedding student academic growth and achievement measures into the OTES 2.0 rubric to continue to emphasize the importance of a teacher’s impact on student learning.
3. Giving districts the flexibility to use any of the alternative components as evidence within the revised OTES 2.0 rubric. 



Educator Standards Board
Recommendations

* Observations tailored to meet the needs of
teachers in order to focus on improvement
and growth

* Provide a professional growth process for
teachers rated Accomplished and Skilled
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Presentation Notes
Other recommendations from the Educator Standards Board include:

4. Ensuring teachers and evaluators focus on identified areas for professional growth that are individualized to the needs of the teacher.  This will help to focus the process on enhancing practice.
5. Requiring teachers rated Skilled or Accomplished to show progress on their Professional Growth Plan AND requiring a conference to discuss that progress allow teachers more opportunities to receive feedback and continue to grow as professionals. 




What Changes did Law Bring to
OTES?

g Ohio Revised Code 3319.111

Ohio Revised Code 3319.112
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Presentation Notes
Ohio Revised Codes 3319.111 and 112 brought changes to the Ohio Teacher Evaluation System.




Ohio Revised Code
3319.111 Updates

* By July 1, 2020 (deadline extended to
September 1, 2020), districts had to update

teacher evaluation policy to conform to the
OTES 2.0 Framework

* Measures of high-quality student data must

be used in teacher evaluations (Exception
for 2021-22; no exception for 2022-23)
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Updates to 3319.111 state that by July 1, 2020, districts must update their teacher evaluation policy to conform to the OTES 2.0 Framework. However, due to the COVID-19 health crisis, this deadline has been extended to September 1, 2020.




ORC 3319.111...Less Frequent
Evaluation Cycle

Accomplished

3 years 2 years

Self-directed PGP based on Jointly developed PGP based
the most recent evaluation on the most recent evaluation
and observations and observations

One observation and one One observation and one
conference to discuss progress conference to discuss progress
on PGP on PGP

Progress on the PGP Progress on the PGP
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Presentation Notes
Ohio Revised Code 3319.111 also calls out the less frequent evaluation cycle for teachers rated Skilled and Accomplished.

Districts still have the option of fully evaluating these teachers once every 3 years if rated Accomplished and once every 2 years if rated Skilled.  Teachers rated Accomplished must have a self-directed professional growth plan while teachers rated skilled must submit a jointly developed PGP. The plans must be based on the most recent evaluation and observations.  In the years these teachers are not fully evaluated, they must have one observation and one conference.  The conference must include a discussion of progress on the plan.  To remain on the less frequent evaluation cycle, these teachers must demonstrate progress on the plan. Please note that it is the evaluator who determines whether or not progress has been made on the plan.




ORC 3319.112 Updates

* The Framework shall include at least two
measures of high-quality student data
(HQSD) to provide evidence of student
learning

e HQSD must
-be attributable to the teacher
-include value-added when

applicable and one other measure of
HQSD
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If a teacher has value-added, it MUST be used as ONE measure of HQSD.  The teacher must also use one other measure for HQSD.  For example, if a teacher has both 4th grade ELA value-added and 4th grade math value-added, this teacher can use one of those value-added measures, or a composite of the two, for ONE measure of HQSD.  The other HQSD must be something other than value-added. 



ORC 3319.112 Updates

* Prohibits shared attribution

* Prohibits the use of Student Learning
Objectives (SLOs)

 Professional Growth Plan (PGP) or
Improvement Plan (IP) based on results of
evaluation and aligned to any building
and/or district improvement plan(s)
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HQSD--What’s Changed?

OTES 1.0 OTES 2.0

Growth model Renewed emphasis on growth
50% Teacher Performance No more 50/50
50% Student Growth Measures or HQSD embedded in rubric
Alternative Framework option No Alternative Framework
2 Formal Observations 2 Formal Observations
2 Walkthroughs 2 Walkthroughs
Focused to Support Growth
Teachers categorized as A, B, C Teacher categories no longer
required
eTPES OhioES
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Presentation Notes
To sum up some of the big changes…
1. OTES was always intended to be a growth model.  With OTES 2.0, we’re renewing that emphasis on growth.  The changes put in place in the new system will help to focus the process on professional growth.
2. The original framework that called for a 50/50 split between teacher performance and student growth measures is no longer in place.  Along with that, the alternative framework that allowed local use of alternative components, such as peer review evaluations, student portfolios and teacher self-evaluations is no longer in place.  
3. High-quality student data is now being used in place of student growth measures, and the use of that high-quality student data is embedded in the Teacher Performance Evaluation Rubric.
4. OTES 2.0 still requires 2 formal observations and at least 2 walkthroughs.  These observations will now be focused to support teachers’ professional growth.  I will explain more about that later.
There is no longer a need to categorize teachers as A, B, or C in OTES 2.0.
Last, eTPES will be replaced with a new evaluation platform known as OhioES.






Suggested Sequence
To Enhance Growth

OTES 2.0 Framework

[ Ineffective J [Developing ]

L

Components of the Full Evaluation Cycle

e Professional Growth/Improvement Plan

e Formal Holistic Observation Followed by Conference

® (lassroom Walkthroughs

® Formal Focused Observation-Emphasis on Focus Area(s)
® Final Summative Conference

Components of the Optional
Less Frequent Evaluation Cycle

e Professional Growth Plan
® (One Observation

e One Conference with Discussion
of Progress on PGP
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Introductory slide to this section.  We’re switching gears and looking at the revised 2.0 Framework now. We’ve discussed the recommendations made by the Educator Standards Board and seen how those recommendations impacted the law. Now I’d like to take a moment to discuss the Ohio Teacher Evaluation System 2.0 Framework and the changes within it due to the revision of the teacher evaluation system. Before we do that, let’s discuss the difference between the 2.0 Framework and the 2.0 Model.



Must vs May

Musts:
Ohio Revised Code
OTES 2.0 Framework

* Includes components and procedures that
must be followed

Mays:
OTES 2.0 Model

* Includes guidance, document templates,
and recommended best practices that may
be followed
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Let’s talk about the Musts and the Mays…
The Musts consist of the Ohio Revised Code (laws)  and the OTES 2.0 Framework. The Framework is a short document that includes the components and procedures that must be followed.  The components identified in the Framework must be used, and the procedures discussed in the Framework must be followed.  Some of the Ohio Revised Code pertaining to educator evaluation are included in the Framework, but others are not.  For example, ORC 3319.111 states, “...the board shall require at least three formal observations of each teacher who is under consideration for nonrenewal and with whom the board has entered into a limited contract or an extended limited contract...” This is in law, but not included in the Framework.  Please note that both ORC and the Framework must be adhered to in educator evaluations.

 The OTES 2.0 Model is a larger document that is multiple pages long. The Model contains the guidance, document templates, and recommended best practices that may be followed in the teacher evaluation process.  For example, the Model discusses the value of holding a pre-conference before each formal observation.  This is recommended practice, therefore, not required practice.  

The next 7 slides denote information that is included in the Framework, and, therefore, required as part of the evaluation process. 





OTES 2.0 Framework

Teacher’s Final Holistic Rating based on

 combination of two formal and informal
observations (walkthroughs)

 supporting evidence, using the Teacher
Performance Evaluation Rubric
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Presentation Notes
The OTES 2.0 Framework states that a teacher’s Final Holistic Rating is based on a combination of informal and formal observations and supporting evidence using the Teacher Performance Evaluation Rubric. This means there is no math involved in determining a teacher’s Final Holistic Rating.  The rating is truly holistic and should be based upon the preponderance of evidence gathered throughout the course of the year.


Full Evaluation Cycle

Required components of full evaluation
include:

PGP orlP

 formal holistic observation #1 followed by a
required conference

» at least two classroom walkthroughs
» formal FOCUSED observation #2
* Final summative conference
Suggested sequence to enhance growth
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To enhance professional growth, the Educator Standards Board recommends the required components be completed in the order listed here.  This is not a requirement, but rather a suggestion.  Again, the intent of OTES 2.0 is to focus on professional support and growth, and the Educator Standards Board believes this order can best support that growth. 
You can see from this information that OTES 2.0 still requires the same basic components as OTES 1.0 with the addition of a required post-conference. There are still 2 required formal observations and 2 required walkthroughs.  The revised OTES 2.0 does shift the focus of these observations, though.  


Shifting the Focus

* One Formal Holistic Observation followed by a
required conference

« Walkthroughs — focused on specific area(s) to
support growth when applicable

* One Formal Focused Observation — focused on
specific area(s) needing support
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Presentation Notes
1. With OTES 2.0, the first formal observation is to be a Formal Holistic Observation.  This means that during the first observation, the evaluator is considering all of the domains and indicators on the entire Teacher Performance Evaluation Rubric.  He or she is trying to gather as much evidence as they can for each domain to try to build a “whole” picture of the teacher being evaluated.  This first holistic observation must be followed by a conference.  The purpose of this conference is for the evaluator and the teacher to determine which area or areas will be selected to be the focus for growth for the teacher. The number of focus areas is a local decision. The Educator Standards Board recommends that the selection of focus areas mirror the level of autonomy used to write Professional Growth Plans.  As such, teachers rated Accomplished should have self-directed focus areas.  Teachers rated Skilled should develop focus areas jointly with their evaluator.  Teachers rated Developing will be guided by their evaluators when selecting focus areas, and teachers rated Ineffective will have focus areas determined by their evaluator. 
2. When applicable, the walkthroughs that take place after the Formal Holistic Observation should be focused on the specific area or areas identified for growth.  This does not mean that only evidence around the identified focus area(s) can be collected.  Rather, it means that the evaluator should attempt to gather sufficient evidence on the focus area(s) to ensure the teacher is receiving the proper support for growth to occur.  
3. The second formal observation is a Formal Focused Observation.  It is intended to be focused on gathering evidence that will support the teacher in their identified focus area(s). Again, evaluators are not limited to only collecting evidence around the identified focus area(s). Evaluators should remember that they must have sufficient evidence at the end of the evaluation cycle to determine a Final Holistic Rating for the teacher. 



Less Frequent Evaluation Cycle

Required components of less frequent
evaluation cycle include:

* Professional Growth Plan or Improvement
Plan

* One observation

* One conference with discussion of progress
on PGP
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Presentation Notes
The 2.0 Framework states that the required components of a less frequent evaluation cycle include a PGP or IP created annually; one observation, which may be formal or informal, as determined by the school or district; and one conference that includes a discussion of progress on the plan.  Remember, too, that in order for a teacher to remain on the less frequent evaluation cycle, they must demonstrate progress on the plan, and the determination of whether or not adequate progress has been made on the plan is the responsibility of the evaluator. 


Professional Growth Plan

Teacher Name: Evaluator Name: [] Self-Directed DJoin’rIy Developed [_JEvaluator Guided
(Accomplished) (Skilled) (Developing)
Choose the Domain(s) aligned to the goal(s).
DFocus for Learning DCIossroom Environment
|_|Know|edge of Students uAssessmenT of Student Learning
DLesson Delivery DProfessionoI Responsibilities
: Quallitative or Quantitative Dates Discussed
Pe?f%?rlnsgaLeemoenngstzigsgjrg?\gg]rgﬁor Action Steps & Resources to Measurable Indicators:
Achieve Goal(s) Evidence Indicating Progress on the Goal(s)

the Teaching Profession

Describe the alignment to district and/or building improvement plan(s):

Comments;
Teacher's Signature: Date:
Evaluator's Signature: Date:

The evaluator's signature on this form verifies that the proper procedures as detailed in the local contract have been followed.
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Presentation Notes
Both ORC and the Framework state that a Professional Growth Plan or Improvement Plan must be created annually.
The PGP can be completed within the new evaluation portal, OhioES, or, if teachers prefer, they can complete a hard copy of the PGP form and then upload it into the system. Share the following information:
GOALS
No longer focusing on areas of refinement and reinforcement. 
Number of goals is determined locally. Just one required. 
While not required, we do stress that this is a growth plan for the teacher so goals should be focused on teacher behaviors, not student behaviors.

ACTION STEPS
The teacher (and evaluator if the plan is jointly created) need to clearly delineate action steps and strategies that will be necessary for attainment of or progress toward the goal(s) of the PGP. 

EVIDENCE INDICATORS
ORC states that progress on the PGP must be made in order for a teacher to remain on the less frequent evaluation cycle. Critical to this process is that the teacher and evaluator have a common understanding of what information will inform decisions around whether or not progress is made.  For this reason, the teacher and evaluator must identify evidence indicators (either qualitative or quantitative ) that clearly indicate progress on the plan. 

SCHOOL OR BUILDING IMPROVEMENT PLAN ALIGNMENT
 ORC 3319.112 also states that the PGP must be aligned to any school district and/or building improvement plan.  This means that if, for example, your school improvement plan calls for a focus on formative assessment or has a goal of encouraging and strengthening teacher leadership, then there must be elements in the PGP that are connected to these goals.  Also, please consider the vision and mission of any school or building improvement plan.  There could be important elements within those pieces of the improvement plan that could be reflected in a teacher’s PGP.




S
Rubric Domain Aligned to Goals

Current OTES 1.0 Standard Areas | Revised Draft OTES 2.0 Domains

Focus for Learning Focus for Learning

Assessment Data Knowledge of Students

Prior Content Knowledge... Lesson Delivery

Knowledge of Students Classroom Environment

Lesson Delivery Assessment of Student Learning
Differentiation Professional Responsibilities
Resources

Classroom Environment

Assessment of Student Learning

Professional Responsibilities
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Presentation Notes
The next piece of the PGP involves the selection of the rubric domain(s) that align with the stated goals of the PGP. The revised draft Teacher Performance Rubric has undergone several revisions during the planning process of the new OTES 2.0.  The 3 big organizational areas of the rubric have not changed. They remain the Instructional Planning area, Instruction and Assessment area, and Professionalism.  However, the domains of the rubric have changed.  In the current rubric, there are 10 standard areas.  In the OTES 2.0 rubric, there are only 6 domains.  It is from these 6 domains that the teacher must make the selections to demonstrate goal alignment.



Professional Growth Plan

OTES 2.0 Goals for PGP
‘Make the PGP a living document

*Support teacher growth to enhance practice
*Offer opportunities for teacher self-reflection

*Provide professional development and
supports that are individualized to the needs
of the teacher and his or her students
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Presentation Notes
Share with attendees what the goals of the PGP process are.  Explain that the PGP should, above all, support growth.  This document should be a living, breathing document used to enhance practice.  It should be revisited regularly during conferences and discussions between the educator and the evaluator.  OhioES will allow the educator and the evaluator to make adjustments to the plan throughout the year.  Plans should not be changed without regular communication. Remember, it’s hard to hit a moving target! Remember, also, for teachers rated accomplished and skilled, it’s about progress on the plan...NOT achieving the goals.



What supports might
you need to assist
you in setting clear,
measurable goals?

What obstacles might
present themselves In
the PGP process and
how can they be
overcome?
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Presentation Notes
Consideration for districts and schools as they transition to OTES 2.0. Setting appropriate, measurable goals that are individualized to the needs of the teacher is an important part of the OTES 2.0 process.  As such, strive to ensure adequate time is set aside to work through the goal-setting process with teachers. 


What are SMART Goals?

Specific, strategic
Measurable
Attainable
Results-oriented
Time-bound

Workbook p. 34



Presenter Notes
Presentation Notes
It is recommended that PGP goals for OTES 2.0 be written in SMART goal format.
 
Tell participants that principle goals should meet SMART criteria.    
 
It’s recommended to set goals by September 15.
 
In eTPES, the Professional Growth Plan goals can be completed by the teacher/principal, PIN entered, and sent to the principal/superintendent/superintendent designee (evaluator).  These goals can then be discussed at a conference and/or approved by the evaluator (PIN entered).


OTES 2.0 Teacher
Performance Rubric
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OTES 2.0 Rubric

OTES 1.0 Rubric OTES 2.0 Rubric

Aligned to the OSTP Aligned to the OSTP
Uses 4 teacher Maintains the same 4
performance levels performance levels

10 Standard Areas 6 Domains

SGM not included Use of HQSD embedded

50% of calculated rating No calculation
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Presentation Notes
As mentioned previously, the Teacher Performance Evaluation Rubric has also been revised. 

The 3 big organizational areas have not changed: Instructional Planning, Instruction and Assessment, Professionalism
Current Standard Areas:
Focus for learning
Assessment data
Prior content knowledge/sequence/connections
Knowledge of students
Lesson Delivery
Differentiation
Resources
Classroom Environment
Assessment of Student Learning
Professional Responsibilities

Revised OTES rubric domains:
Focus for Learning
Knowledge of Students
Lesson Delivery
Classroom Environment
Assessment of Student Learning
Professional Responsibilities


S
Rubric Domain Aligned to Goals

Current OTES 1.0 Standard Areas | Revised Draft OTES 2.0 Domains

Focus for Learning Focus for Learning

Assessment Data Knowledge of Students

Prior Content Knowledge... Lesson Delivery

Knowledge of Students Classroom Environment

Lesson Delivery Assessment of Student Learning
Differentiation Professional Responsibilities
Resources

Classroom Environment

Assessment of Student Learning

Professional Responsibilities
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Presenter Notes
Presentation Notes
The next piece of the PGP involves the selection of the rubric domain(s) that align with the stated goals of the PGP. The revised draft Teacher Performance Rubric has undergone several revisions during the planning process of the new OTES 2.0.  The 3 big organizational areas of the rubric have not changed. They remain the Instructional Planning area, Instruction and Assessment area, and Professionalism.  However, the domains of the rubric have changed.  In the current rubric, there are 10 standard areas.  In the OTES 2.0 rubric, there are only 6 domains.  It is from these 6 domains that the teacher must make the selections to demonstrate goal alignment.



Performance Levels

* Accomplished
* Skilled

* Developing

* |Ineffective

What distinguishes an Accomplished teacher
from a Skilled teacher?
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Presentation Notes
Ask participants to read through the Skilled and Accomplished columns of the rubric to determine what distinguishes an Accomplished teacher from a Skilled teacher.  After they share out ideas,  ask them to refer to the performance level ratings handout and go over those. This may require or be an opportunity to have a “reset” of thinking around teacher performance levels.  These performance levels can play an important role in helping teachers and evaluators begin to conceptualize the distinction between performance levels. 


Performance Rating Definitions

Ineffective:

This rating indicates the
teacher fails to demonstrate
minimum performance
expectations.

A rating of Ineffective
indicates the teacher
consistently fails to
demonstrate competency.
The teacher is not effectively
meeting the needs of his or her
students. The teacher requires
immediate assistance through
ongoing intensive support.

Developing:
This rating indicates the
teacher is working to ufilize his

or her growing knowledge and
skills.

A rating of Developing
indicates the teacher
demonsirates competency in
some of the teaching
stfandards but needs
improvement in others. The
teacher attempts to meet the
needs of the whole group. The
Developing teacher is in the
process of refining his or her
skills and abilities. The teacher
strives to improve his or her
instructional and professional
practice. The teacher may be
making progress, but
performance requires ongoing
professional support for
necessary growth to occur.

Skilled:

This rating is the rigorous and
expected performance level.

A rating of Skilled indicates
the teacher consistently
meets expectations for
performance and fully
demonsirates competency in
most of the teaching
standards. The teacher
addresses the needs of
groups of sfudents. The Skilled
teacher integrates
knowledge, skills and abilities
needed for effective
classroom instruction. The
teacher consistently strives to
improve his or her instructional
and professional practice. The
Skilled teacher demonsirates
purposefulness, flexibility and
consistency.

Accomplished:
This rating is the highest level of
achievement.

A rating of Accomplished
indicates the teacher
consistently meets expectations
for perfformance and fully
demonsirates competency in
most or all of the teaching
standards. The teacher
addresses the needs of
individual students. The
Accomplished teacher uses a
strong foundation of
knowledge, skills and abilities to
innovate and enhance their
classroom, building and
potentially the profession. The
teacher consistently strives to
improve his or her instructional
and professional practice and
contributes to the school,
building or district through the
development and support of
colleagues. The Accomplished
teacher is a leader who
empowers and influences
others.

Ohio |
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Presenter Notes
Presentation Notes
Encourage educators to go over the performance level rating definitions. This may require or be an opportunity to have a “reset” of thinking around teacher performance levels. These performance rating definitions can play an important role in helping teachers and evaluators begin to conceptualize the distinction between performance levels. 


OTES 2.0 Teacher Performance Rating Definitions

In accordance with Ohio Revised Code 3319.112, the rubric describes four levels of teacher performance. Each performance rating can also be described in more general terms as a holistic rating of teacher performance:

		



























Ineffective: 

This rating indicates the teacher fails to demonstrate minimum performance expectations. 



A rating of Ineffective indicates the teacher consistently fails to demonstrate competency. The teacher is not effectively meeting the needs of his or her students. The teacher requires immediate assistance through ongoing intensive support. 



		













Developing: 

This rating indicates the teacher is working to utilize his or her growing knowledge and skills.



A rating of Developing indicates the teacher demonstrates competency in some of the teaching standards but needs improvement in others. The teacher attempts to meet the needs of the whole group. The Developing teacher is in the process of refining his or her skills and abilities. The teacher strives to improve his or her instructional and professional practice. The teacher may be making progress, but performance requires ongoing professional support for necessary growth to occur. 

 

		







Skilled: 

This rating is the rigorous and expected performance level. 



A rating of Skilled indicates the teacher consistently meets expectations for performance and fully demonstrates competency in most of the teaching standards. The teacher addresses the needs of groups of students. The Skilled teacher integrates knowledge, skills and abilities needed for effective classroom instruction. The teacher consistently strives to improve his or her instructional and professional practice. The Skilled teacher demonstrates purposefulness, flexibility and consistency.   



		

Accomplished: 

This rating is the highest level of achievement. 



A rating of Accomplished indicates the teacher consistently meets expectations for performance and fully demonstrates competency in most or all of the teaching standards. The teacher addresses the needs of individual students. The Accomplished teacher uses a strong foundation of knowledge, skills and abilities to innovate and enhance their classroom, building and potentially the profession. The teacher consistently strives to improve his or her instructional and professional practice and contributes to the school, building or district through the development and support of colleagues. The Accomplished teacher is a leader who empowers and influences others. 









FINAL March 27, 2020


The OTES 2.0 Teacher
Performance Evaluation Rubric

ORGANIZATIONAL AREA: INSTRUCTIONAL PLANNING
Domains Components
Ineffective Developing Skilled Accomplished
FOCUS FOR Use of High- | The teacher does not The teacher uses one The teacher thoroughly and | The teacher thoroughly and
LEARNING Quality use high-quality student | source of high-quality correctly analyzes patterns | correctly analyzes trends and
(Standard 1: Student Data | data to develop student data and attempts | in at least two sources of patterns in at least two sources of
Students, measurable and to analyze patterns to high-quality student data to | high-quality student data to
Standard 2: Element 1.1 developmentally develop measurable and develop measurable and develop measurable and
Content, Element 1.2 appropriate student developmentally developmentally developmentally appropriate
Standard 3: Element 1.3 growth goal(s). appropriate student growth | appropriate student growth | student growth goal(s) and
Assessment, Element 3.3 goal(s). The analysis may | goal(s) and monitors monitors student progress toward
Standard 4: be incomplete or student progress toward goal(s).

Instruction)

Possible Sources
of Evidence:
pre-conference,
artifacts,
portfolios,
analysis of student
data,
lesson plans,
student surveys,
common
assessments

inaccurate.

goal(s).

The teacher plans for the
facilitation of developmentally
appropriate student data collection
and strategies to assist in student
goal setting and progress
monitoring.

Connections
to prior and
future
learning

Element 1.2
Element 2.1
Element 2.2
Element 2.4
Element 2.5

The teacher plans
lessons that
demonstrate no

connections to student
prior learning or future

learning.

The teacher plans lessons
that attempt to make
connections with student
prior learning or future
learning. These
connections are not clear.

The teacher plans lessons
that intentionally make clear
and coherent connections
with student prior learning
and future learning and
includes strategies that
communicate the
connections to students.

The teacher plans lessons that
intentionally make clear and
coherent connections with student
prior and future learning and
includes strategies that
communicate the connections to
students - among lesson content,
other disciplines and/or real-world
experiences. The teacher plans
lessons that use the input and

F"" InS|ght

EDUCATION GROUP
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Presenter Notes
Presentation Notes
Suggested Time:
10 min	


Facilitation:
Direct participants to the appropriate pages in their OTES 2.0 Training Workbook
Ask participants to look through and talk to partner about what they immediately notice as different between this and OTES 1.0.  (Through a cursory glance – not yet deeply reading the content of the rubric.)
Share briefly as a whole group.


Notes:
This provides a(n):
Overview of sections/indicators/organization


Rubric Structure

Figure 2—Rubric Structure

Organizational
Area

Domain

Ohio Standards for
the Teaching
Profession that
Align to the
Component

Possible
Opportunities to
Gather Evidence

L

Levels of Peformance

/

\

N\

ORGANIZATIONAL AREA: INSTRUCTION AND MENT [ \ \
DOMAINS Components [ N
Ineffective Developing Skilled Accomplished
CLASSROOM Classroom The teacher has not The teacher establishes The teacher consistently uses | The teacher and students have
NVIRONMENT | routines and | established routines routines and procedures but | routines, procedures and collaboratively established
(Standard 1: procedures and procedures. uses them inconsistently. transitions that effectively consistent use of routines,
Students; Effective transitions Transitions are sometimes maximize instructional time. procedures and transitions that are
Standard 5: Element 5.5 are not evident, ineffective, resulting in a loss | On-task behavior is evident. effective in maximizing
Learning resulting in a of instructional time. Off-task | Students assume appropriate | instructional time. On-task
Environment) significant loss of behavior is sometimes levels of responsibility for behavior is evident and ensured
instructional time and | evident. The teacher makes | effective operation of the by students. Students initiate
Possible Sources frequent off-task decisions about classroom classroom. responsibility for effective
of Evidence: behavior. operations. operation of the classroom.
pre-conference, Classroom There is no evidence | There is some evidence of There is consistent evidence The teacher intentionally creates a
post-conference, | climate and of rapport or rapport and expectations for | of rapport and expectations classroom environment that shows
formal cultural expectations for respectful, supportive and for respectful, supportive and | consistent evidence of rapport and
observation, petency respectful, supportive | caring interactions with and caring interactions with and expectations for respectful,
classroom walk- and caring among students and the among students and the supportive and caring interactions
throughs/informal | Element 1.4 interactions with and | teacher. teacher. with and among students and the
observations, Element 5.1 among students and teacher,
peer review, Element 5.2 the teacher.
student surveys
There is no There is inconsistent There is demonstration of There is demonstration of regard

demonstration of
regard for student
perspectives,
experiences and
culture. The teacher
does not address
needs related to
student sense of well-
being.

demonstration of regard for
student perspectives,
experiences and culture.
The teacher is aware of
needs related to student
sense of well-being but does
not address them effectively.

regard for student
perspectives, experiences,
and culture. The teacher
models expectations and
behaviors that create a
positive climate of openness,
respect and care. The
teacher anticipates and
effectively addresses needs
related to student sense of
well-being.

for student perspectives,
experiences and culture. The
teacher models expectations and
behaviors that create a positive
climate of openness, respect and
care. The teacher anticipates and
effectively addresses needs
related to student sense of well-
being. The teacher seeks and is
receptive to the thoughts and

opinions of individual students and

the class. When appropriate, the
teacher includes other school
professionals and/or community
resources to ensure all students
are recognized and valued.
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Presenter Notes
Presentation Notes
Suggested Time:
5 min

Facilitation:
Review the structure of OTES 2.0 rubric
Organizational Area
Domain
Component
Indicators
Levels of Performance
Elements
Review the information provided within the rubric
Possible sources of evidence
Standards aligned to the component
Indicators of teacher performance

Notes:
This provides a(n):
Overview of the rubric itself
When talking about the possible sources of evidence, trainers should emphasize these are potential places evaluators and teachers can look to provide evidence.  The list is not all inclusive, nor is it required that every source be used. 
Standards aligned to the component - the rubric is aligned to the Ohio Standards for the Teaching Profession. These include 10 standards.  Each of the 10 standards are further broken down into elements. Rubric alignment to these elements is evident in the Component column. Teachers and evaluators should be familiar with the Ohio Standards for the Teaching Profession. 





Rubric Language

THREE ORGANIZATIONAL AREAS

Instructional Planning
Instruction and Assessment
Professionalism

Ohio Dfmimen



INSTRUCTIONAL PLANNING
2 Domains - 4 Components

FOCUS FOR LEARNING
Use of High Quality Student Data
Connections to Prior and Future Learning
Connections to State Standards and District
Priorities
KNOWLEDGE OF STUDENTS
Planning Instruction for the Whole Child
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INSTRUCTION AND ASSESSMENT
3 Domains-7 Components

LESSON DELIVERY

Communication with Students
Monitoring Student Understanding
Student-Centered Learning

CLASSROOM ENVIRONMENT

Classroom Routines and Procedures
Classroom Climate and Cultural Competency

ASSESSMENT OF STUDENT LEARNING

Use of Assessments
Evidence of Student Learning

Oh - Department
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PROFESSIONALISM
1 Domain - 4 Components

PROFESSIONAL RESPONSIBILITIES

Communication and Collaboration with Families
Communication and Collaboration with Colleagues
District Policies and Professional Responsibilities
Professional Learning

Ohio Dfmimen



OTES Rubric Activity

In your group, review the indicators for
your assigned domains/components.

Discuss & highlight key words for the
“Skilled” performance level.

Note the differences from

tE 1

Accompllshed Developing,” and
“Ineffective.”

Ohio Dfmimen


Presenter Notes
Presentation Notes
Individually, participants should review the indicators for all other standards areas. Discuss with a neighbor and highlight key words from the “skilled” column. 
 
 Ask them to note the differences from “skilled” to “developing” and similarly from “skilled” to “accomplished”.  
 
Note the importance of having evidence to support an indicator.  Principals may find useful ideas in Handout #4 under the Artifacts and Evidence column.


Looks Like / Sounds Like

Teacher Student

Teacher behaviors/actions Student behaviors/actions

Essence

Essence of the
component

Evidence

Potential sources of evidence

L« Insight Ohio | 2zormer
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Presenter Notes
Presentation Notes
Suggested Time: 
45 min for activity
30 min before lunch for charting and gallery walk
15 min share out charting activity after lunch

Facilitation:
Divide the room into small groups, assign each group a component, ensuring that there are enough groups so that each component from the rubric is represented
20 min: Have participants fill in their assigned chart for their component on chart paper (can use templates in workbooks for notes) 
teacher behaviors/actions and what it will look/sound like to an observer;
student behaviors/actions and what it will look/sound like to an observer; 
potential sources of evidence; and 
the essence/implications of the component (the heart of the component – explained in their own words)
10 min: Participants engage in a gallery walk where attendees are to add any thoughts/considerations to others' charts. 
After lunch – 15 min: Facilitate whole group share out charted notes and group additions to charts. One person from each group should share these out. 


Notes:
Be sure to ask: “What does each component look/sound like for teachers? Students?  What is the essence of this component?  What are the implications of this component on student learning?”
Keep poster charts up for duration of training and refer to during classroom observation and evidence collection conversations
Note to participants that these rubric activities can be great to use with their staff as well to help them get to know the rubric.




High-Quality Student Data

HQSD allows for a
great deal of local
control
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Presenter Notes
Presentation Notes
The Department has created guidance around HQSD.  The guidance is most easily thought of as a set of guardrails.  The guidance is designed to be broad so that as long as schools stay within those guardrails, they should be okay.  We’ll discuss that guidance now. 



Collecting Student Data

What types of data can teachers use to help
guide instruction and improve student
learning?

Ohio Dfmimen



Types of Available Data

There are many types of data that can be used to
support student learning and to provide a broader
picture of the whole child.

* Demographic data

» Attendance data, graduation rate, discipline
reports

« Social-emotional needs, learning styles

» Perception data from students, parents,
community, and staff

* Academic data: student achievement and growth

Oh - Department
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Sources of Available Data

To gather data, teachers and district
personnel may consult many sources:

* District / building Ohio School Report Cards

* EMIS reports for a grade level or a class
period

» Student, parent, community, staff surveys

* Testing data (formative, summative,
diagnostic)

 Other sources as needed or as available
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More Than Just Test Scores

* |t is recognized that there are many types of data
that can be used to support student learning, and
the data include much more than just test scores.

* These types of data and their uses are all
Important and should continue to be used to
qguide instruction and support the needs of the
whole child but may not meet the definition of
HQSD for the purpose of teacher evaluation.
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Defining High-Quality Student Data

The high-quality student data instrument used must
have been rigorously reviewed by locally determined
experts in the field of education to meet all of the
following criteria:

* Align to learning standards
 Measure what is intended to be measured

 Be attributable to the specific teacher for course(s) and
grade level(s) taught

« Demonstrate evidence of student learning (achievement
and/or academic growth)

* Follow protocols for administration and scoring
* Provide trustworthy results
* Not offend or be driven by bias

Oh - Department
lO of Education


Presenter Notes
Presentation Notes
These are the criteria that must be met for an instrument to be deemed high quality.
The term “instrument” was used intentionally here.  The high-quality data used does not have to come from a typical paper-pencil type assessment.  It may come from measures such as a performance task or a well thought out portfolio with a rubric that demonstrates student learning over time. Regardless of the type of instrument used, it must meet all of the criteria included here. 








What instruments can be used?

 Teacher level VA if available MUST be
used as one measure

« ODE will continue to post the Approved
Vendor Assessment list

» District-determined instruments
. Portfolios
. Performance-based assessments
- District approved assessments
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Presenter Notes
Presentation Notes

Approved Vendor Assessments-(these meet HQSD)
Districts must discuss what other instruments are currently utilized that may be HQ, or if tweaked, may meet the criteria for HQSD
Non-approved Vendor Assessments might meet the criteria, but districts must vet those assessments to assure they meet the criteria.
Student attendance and behavior (PBIS) are not HQSD.  They potentially impact student learning, but may not be attributable to a specific teacher.
Some possibilities for district-determined instruments:

Portfolio collections
Rubrics
Performance based assessments (which would use a rubric)
District approved assessments such as non-approved vendor assessments and teacher created pre/post tests like SLO instruments might meet the criteria, but districts must vet those assessments to ensure that they meet the criteria for HQSD. 




What Instruments Are Needed?

» Consider doing an assessment audit.

* Determine what instruments that you
already have in place will meet the criteria
for sources of HQSD.

* Where are the gaps and missing pieces”?

 Are there opportunities for creating new
locally-developed assessments?

 Don’t reinvent the wheel.
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Using High-Quality Student Data

The teacher must use the data generated from the high-
quality student data instrument by:

» Accurately reflecting upon and analyzing available data,
using the information as part of an ongoing cycle of support
for student learning

» Considering student learning needs and styles, identifying
the strengths and weaknesses of an entire class as well as
individual students

* Informing instruction, adapting instruction to meet student
needs based upon the information gained from the data
analysis

* Measuring student learning (achievement and/or growth)
and progress towards achieving state/local standards
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Presenter Notes
Presentation Notes
This slide denotes the four ways teachers must use the data generated by their high-quality student data instruments.  






OTES 2.0 and HQSD

* Previously in OTES 1.0, student growth measures
(SGMs) accounted for 50% of an educator’s
evaluation.

« HQSD has replaced SGMs in the Framework. The
use of data is embedded in the rubric. It has no
greater weight in the overall evaluation than any
other component in the rubric.

 Although still important, the “score” is no longer
the major focus. The focus is on the teacher’s use
of the data to enhance practice and improve
student learning.
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Where are Data and Data Use
Indicated in the Rubric?

Remember

1. HQSD is only noted in two components in
the OTES 2.0 rubric.

2. Other data sources/types can be used in
multiple components in the rubric.

Ohio Dfmimen



High-Quality Student Data

« HQSD may be used as evidence in any
component of the evaluation

« HQSD Guidance Tool focuses on the criteria for
the instrument and the teacher’s use of the data

generated from
« HQSD must

— Be attributab
— Include VA w

the instrument

e to the teacher
nen applicable and one other

measure of I

QSD
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Presenter Notes
Presentation Notes
Reminder…If a 4th grade teacher has VA in math and ELA, she can use either one OR she might use a composite of the two as one measure of VA, and she still needs one other measure.  REMIND THEM THAT THERE WILL BE NO VA FOR 2020-2021.
In the OhioES, you will only see the words “Value Added” if a teacher has a Value Added score.  You will not see a score, a 1-5 rating, or a color like red, yellow, green. It will simply note that Value Added is available for this teacher.  to see the report, you will need to log into EVAAS to look at it.  

NOTE: DUE TO STATE ASSESSMENTS NOT BEING ADMINISTERED IN SPRING OF 2020, TEACHERS WILL NOT RECEIVE VA IN THE FALL OF 2020. ALL TEACHERS WILL STILL NEED TO HAVE 2 INSTRUMENTS OF HQSD, SO TEACHERS WILL BE LOOKING AT VENDOR ASSESSMENTS OR  LOCALLY DEVELOPED INSTRUMENTS.


DISTRICT
RESPONSIBILITIES

 Establish decisions around
developing PGPs

* Determine how you will roll
out the OTES 2.0 Rubric and
the HQSD Guidance Tool with evaluators
and teachers

« Determine who will be the “experts in the field of
education” for this process

* |[dentify HQSD instruments already in place
* |dentify where the gaps may be in relation to HQSD

Oh - Department
lO of Education


Presenter Notes
Presentation Notes
All districts need to begin working through these points. This is where I will refer them to the Decision Points handout


Considerations for OTES 2.0

Implementation in 2021-2022

* Adopt OTES 2.0 Framework in board policy by
Sept. 1, 2020; new negotiated agreements must
include OTES 2.0

* Maintain evaluation cycles
 Provide sufficient planning time for “shifts”

» Teachers must have two measures of high-quality
student data (if value added, it's one measure)

« Evaluators attend OTES 2.0 Bridge/New Evaluator
Training (virtual / in-person offered by ESCs)

« Evaluators complete online credentialing through
Insight ADVANCE
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Presenter Notes
Presentation Notes
Moving to 2.0 does NOT mean all will be in full evaluation.  Evaluation cycle will be maintained with the transition.  
All information will be seamlessly transferred to OhioES from eTPES. 
How will locals vet/determine what will qualify as HQSD?
Will teachers have sufficient time to identify and/or create high-quality student data instruments? Remember there will be no VA available in 2020-2021.
Evaluators must be credentialed in whichever Ohio Teacher Evaluation System (1.0 or 2.0) is being implemented locally.
Share positive feedback from the Pilots concerning 2.0.




Considerations for OTES 2.0
Implementation in 2022-23

*« OTES 2.0 must be fully implemented
* OPES 2.0 must be fully implemented
* OSCES remains unchanged

* All evaluation data transfers automatically to
OhioES
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Reflection and Growth

Are there opportunities for teacher growth in
designing high-quality assessments?

ODE'’s Learning Management System has a
course on Assessment Literacy.
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Reflection and Growth

Are there opportunities for teacher growth in data
literacy?

OTES 2.0 shifts the focus to the teacher’s use of

the data to enhance instruction and improve student
learning.

Teachers must to able to understand, analyze, and
use the data generated by the HQSD instruments to
make instructional decisions.
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Role of the ESC in Transition

How does the ESC support our districts’ efforts as
they make the transition to OTES 2.0 and OPES

2.0 in the coming months?

Assessment Literacy

Data Literacy

Instructional Coaching
Coaching Conversations
Other — External Evaluators
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For More Information about
OTES 2.0

Go to education.ohio.gov

i’
1.0 2.0




Join the Conversation

ﬁ OHEducation

@OHEducation
@OHEducationSupt

l@' OHEducation

Youllllil OhioEdDept
[Onic

education.ohio.gov/text
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